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Under the direction of the Department of 
Adult Basic Education of the U.C.L.A. Extension Division, 
an eight-week New Careers Motivational Training Program for 
county employees was held at four sites in the Los Angeles 
area. It included team teaching, pre- and post-testing with 
the Wide Range Achievement Test (WRAT) and the FIRO-B, 
individual counseling, inservice training for teachers, ana 
evaluation. An evaluation made by LRA Learning Research 
Associates of Los Altcs, California found the program 
successful. Despite adverse effects of the riots in 
Watts section of Los Angeles^ attendance, averaged a little 
under 75%. Results from the WRAT indicated -in increase of 
1.7 in grade level. Little attitude change was cbseryable 
from the FIRO-B but significant data were the interviews 
with selected trainees. It appeared that the team teaching 
concept was valid but needed acceptance from students and 
members of the team. A wide range of materials were used 
but specific materials did not seem critical to success. 
Trainees were well motivated at the start but the "rumor 
mill" had a bad effect. The curriculum was oriented to life 
situations and counseling was generally effective. It was 
recommended that the program be continued through U.C.L.A. 
Extension, (eb) 
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I-t uia4 on 17, 1968, Ihdt M/i. 7A,vlng OstAot'j o/J Ike Lo6 Angeles Economic 
and Youth OppoAtunUics Agency caUed the AdtM Basic Education Institute oi 
UntvefLSttij oi CaUiofinla Exte\ulon, Lo6 Angeles, fLcgoAcUng the estabtUhment oi a 
pKogKm ioK enKoUees oi the Lo6 Angeles County "Wcw CoAews" pAogAcwi, 
operating unden. pfio visions ] the ScheueA Act, Wl. O^tioi^o stated that It vxls the 
desire oi the County to lx love the educational ^fUUs oi the enAollees, their 
atCltude6 toumd anploymc j, and their opportunities ior continued enploytnent 
through vocational skills Improvement. 

It woA considered by University oi Catiiornia Extension, Los Angeles, to be 
a worthy eiiort to organize these classes and also to test some basic concepts 
relative to the teaching oi basic skltls to adults. There iore, with the assistance 
oi Vr. Robert Kindred, Head, Vepartment oi Education Exteislcn, these classes were 
organized and a staH was hired. 



l\rs, Judith t'AcElroy oi the Los Angeles Cou^ity Personnel Vepartment Immediately 
began to work with a unique design that was conceived by the Specialist-Vlrect&r c-: 
the Adixlt Sci .c Education Institute, and the Institute^ s Academic Coordinator, l^r. 
Howard Lindskoog, The training design was to develop a currlculwn around the work 
needs oi the enroHees; also to allow ior a maximum o{ attitudlnal change tlirough 
tne hiecrianlsm oi analyzing their seli“Concepts , Jt was decided to construet 
teaching teams composed oi too teachers, too titorlal aides, and one Scheuer aide.. 
The Scheuer aide would oe a person enrolled In the Concentrated Employment Programi 
who had the potentiality oi being employed In personnel work with the County In die 
iuture. The teaching te.ams would contain one credentlaled teacher and possibly 
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one tojoLckVi (Uiamn inom otkoA ^ou/ict6, bwt po6AU6ing high, ikJUUU avid expe/tcence 
'in tzaching, Tkz tuto^Xat aidti mqaz to be d/utm ifiom pz/uoiu Mho had p^zviou^Zy 
compZztzd MOT A, on a ajumMul typz oj tAOAjfUng, on AtudzntA lobo had 6uccz^6iuJU.y 
complztzd aduZt Achoot high school tnaining. Them mm a im exceptions to this, 
due to lack oi time in cnzAting the staH, and one college student ms used, 

Thzne ms also an attempt made to develop diUznent styles oj teaching and 
instnuctional teams. The Ganiield team ms to be highly stnuctunzd, utith an 
emphasis on a high level oj knotoledge in the content subjects {English as a 
Second Language, and Reading), The Compton team Mas to be composed oi nelatively 
inexpznienced teachzns Mho had lessen knoMledge oi content. The Hospital team 
Mas to be composed oi pznsons Mho had been teaching these skills, but in a non-- 
school setting, on at least Mith only a loose aHiliation Mith the schools. The 
U,C,L,A, team Mas composed oi cnedentialed teachens Mho had been teaching basic 
education pneviously. 

The second dimension oi the teaching team concept Mas to insum a balance 

f 

oi teachens and aides that Mould milect the nadal and cultunal backgnounds oi 
the CEP ennolZees, This Mas done because it Mas ielt that since the student • 
population Mas not homogeneous, the balance Mould assist in neducing the 
possibility oi nadal on cultunal iactons inhibiting the leanning pnocess. The 
Mide nange oi pznsons selected to be teachens on aides Mas delibenately done 
to pnovide as much vaniation in pedogogical model as possible, and thus neduce 
the eiiect oi these vaniables. In the selection pnocess, the Academic Coondinaton 
canvassed a numben oi school distnicts, EYOA agencies, and adult schools, in 
ondzn to gathen a list oi potential teachens and aides. The teaching teams 
Mem selected on the basis oi a balance oi malefiemale; Mhite/non^Mhite; tund 
youth fmatunity. 

The thind dimension Mas to include a pnovision ion a *'Hzm Caneens" concept 
dinectly into the instnuctional staH, To each team Mas attached a CEP ennollee 
Mho Mas to assist in teaching, as Mell as panticipate in all oi the teachen 
planning coniencnces. The pninciple developed in this pontion oi the design Mas 
to pnovide a model oi pznsons gaining skills to move into highen levels oi Monk, 
Thus, as a nesult oi the leanning expeniences oi senving as a teachen, the CEP 
ennollee Mho Mas cunnently employed in one position could look ionmnd to pnomotion 
to the tnaining department. At no time Mas the CEP aide to be considened anything 
less than a iull^iledged memben oi the instnuctional team. 



TfuU p^ojecX 100/5 gZvcn the. ^utl 6ancJxon Ojj tkz UCLA Vapa/Umcnt Uducation, 
Extcfv&Zon by Pa., KoboAt KindKtd, and iva^s atso givan clo62. attention by Da, Paul 
Shexits Ojj thz GAoduatz Sckoot oi Education, UCLA, The cto6z coopeAation ol tkz 
UnAveJUtty and, tliAougk r(/t5. Judith HcEtAoy, the County o( Lo6 Angetz6, tntuAzd 
the mooth opeAotion o^ thti pAojzct and the cUmatz and conditions lohich could 
bAtng ioAth the AZ'Sutti hi this Azpofut, 




















uMU/£Rsny Of califorwia extension 

LOS MGBLES, CALIFORNIA 
C.E.P. WEW CAREERS MOTIVATION PROJECT 
JUNE 24 - AUGUST 31, 196S 

REPORT 

HouxulcI LZncUkoog, P^og^m CoofuUncuto^ 

The. CEP Netv Ca/LtM Uotivational pKojtct woA designed to pKoolda m olght 
voadu bcutc zducattonat cxpcAtencc 200 adutti mptoyzd by the Comity oi Lci 
AngetcA tn a Nztv Ccuittu pKogHam founded by E.V.O.A. The objectivci ol the 
p/iog^m wzAe to: 

1. (U6t6t the N&/0 CaA.ezAt6t in developing confidence in kU ability to 
achieve in an academic 62 tt^g; 

2. fill in the la/ige gap6 in hii educational background; 

3. provide a general foundation which will enable the participantA to 

ultimately attain hiA high Achool diploma, itA equivalency, or to go into 
• ^ 

advanced AtudieA; 

4. aiiiit At. paJUlcZpanti in bJu^ing the betuieen ieoAk and education 
by uAing material geared to the work Aettcng, 

GOALS 

In developing the program plan, two goalA were kept in mind: 

J. to pfLOvide ion the gaeateit gain in itudent gMoth and Zea^ining pouibte 

2. to devetop a taaining modet mhich eoutd be picked up by adult educatcon 

AchoolA on a permanent boAiA, 

INSTRUCTIONAL TEAMS 

The inAtruction woA carried out at AiteA within the Loa AngeleA area, 

Bach Aite woa manned by a five-man inAtructional team compoAed of two teacherA, 
two tutorial oideA , and one aide who woa Aelected from the New Careen program. 
Bach team developed itA own woriung relationAhip within certain guidelineA. 

1. Bach penon woa conAidered to have individual Atrength and ability that 
made kun an equal with other team meriben. 
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2. In noU iimcXion. teaeheM gave (itAection U ciMMuim ptarnibig <uid tht. 
inUnuctionat mzXhodi. TiUoiuat cUdu iunatioMd botk at tuXou on a one-to-one 
boiii. and oi UachtM in mdU. anowpi. Tht Neu Cmeno otde iunUiontd <ui 
mucA the iomt uay <u tiUonUl aidti and U addition pnovided a link between the 
imtnuational ttam and tht Neu CaAtvUit. Each team mU dailti ion. itaii miut*nai 
ion pianning, diicuiiion oi ptobtemi, and tvatmtion. 

In the OMianina o£ indiaiduati to a ttam, tht ioUouina Aotianalt WM 
uitd} home pnoximity to instructional iitt, 
maltliemalt combinations, 
eXkn^ mixtiuit, 

voAjizd 6tn.zngthA and expeUence, 

Spanihk iangua^A. 

It w«4 not poootbte to haot tqual stx and ethnic Jitpaesentation on each team. 
Out oi the total oi 20 ptMons, thene mat 9 malt and 11 Remote. Oi the 9 
4 mat caedtntialed ttocheas, 4 tutoaial aides and 1 Neu Canteas peason. 0{ the 
11 iemalts, 4 mat caedentlated teacheas, 4 tutoaial aides, and $ Neu CaaeeJuM. 
Hvt oi tkt 20 mju CaucoAlan, 11 yovie. and 4 Spanish ^pzaiUnQ. AUhough 

) no hand zoaJbxaXJuon mwa cued to dzXMMjM, valuUty, U beiumz zvUznt that zach , 
tzam dtozXjopzjd dUtinct aiizctivz fiztationAUp6 and toAk oppxoodieA. 

Thz GaKilzM tzam appzoAzd to havz HaJtatlozZg 4t/iong tzachzM and 

atdZiAo 

The Compton team teacheas and aides mat aelativeta equal in theia team 
KoXationAitu^. 

Tkz Hospital tzam pfiovzd to havz both 6t/iong tzachzAA and OAdzA. 

The U.C.t.A. team functioned with aeJUUiuely weah teacheas and staona aides. 



TESTING , . . . / 

Pne-teeting of all students took place the utek paioa to btgsntung of 

classes to deteamine the educational lead of each student. At the end of the 

instnuction the students mat again tested. The Hide Range Achievement Test 

was administeaed in both instances. Each student also completed a pee- and 

post-attitudinal suavey to deteamine changes in attitude and motivation. The 

Fino-B was chosen ioa this puapose. In addition, 10 students mat selected at 

Jiandom ioH, intznAAAfZ 4jntzA\fi,zming» 
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comBLim 

Individual couiuzting ivcu pKovidzd iliacugliout ike pfiogam io kelp the, 
student a66Ci6 hti oivn needs and paog^e^A, to develop a bettea undeutancUng ojj 
the "vJOfild oi looak" and attempt to modify negative social attitudes, and to 
provide guidance toi^a/id kis educational goals, 

JfJ^SBRi/JCE TRAINING 

All irutmctional personnel attended a one-iveek pae-6eAvice training 
pfiogfoasn, ojs voell as tx^o one^day in^seAvice tAoining sessions. The ^olloieing 
objectives tue/te consideAcd: 

1, acquaint the teams with the New CoAeeAS concept; 

2, oAientation to the type oi student in the pAogAom; 

3, development o^ team identification and oAganizatcon; 

4, use of innovative methods and cuAAlcMlum; 

5, tAanslation of educational goals into behavioAol objectives, 

EVALUATION 

Final evaluation of the pAogAom consideAed a numbeA of cAttical oAeas: 

1, achievement pAogAess; 

2, altitudinal suAvey and inteAviews; 

3, pattenns of attendance; 

4, analysis of counseling time; 

5, samples of innovative matzAials; 

6, analysis of the Aole of the school of education in the pAojeet; 

7, a tern! individual noting scale developed by thAee AepAesentatives fAom 

the teams , 

TheAe weAe sevenal pAoblems encounteAed as the pAogAam developed, FiASt, 
cAedentialed teachens tended to fall back into thein fatniliaA teacheA Aole, It 
was difficult foA them to adapt to the team concept. Secondly, aides tended to 
steAeotype teachens and then Aeact to them on that basis. On the whole, aides 
had less difficulty than teachens in identyfying with and Aesponding to the needs 
of theiA students, UndeA pAessuAe, pensonality conflicts oAose, and the teachens 
and aides tended to withdnaio fAom each otheA, Lastly, both teachens and aides 
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iound JU dliilcalt to 6e tnnovatcvc and to b^eafe th^ teacheAUtudant mold. U 
took a iew wccfe4 to laxiAn koi>o to Involve, the &tudent& In theJjL oa'n learning, and 
to obtain and itie feedback iAom them. These pAoblejns ime dealt Mlth each day 
duAlng the team meetings and peAlodlcally, one oi the adiriitilstAatlve sta^ met 
vUth each team to pKovlde counsel and dlAectlon. 



cuRRJCum metuALS 

A Job Foa You lSteck~Yaughn)_ 

Call Them Heaoes, Books 1 - 4 [SUveA-BuAdett) 

Coins and CuAAency {tliltlken Pub . ) 

VecJbnal Exe/iclses IMllUken Pub.) 

English Foa Today IMcGAot^-Hlll} 

English PatteAn PAactlces [Lado 6 FaIcs] 

English WoAk Book, Vlxson (Regent) 

English Sentence PatteAns (Lado ^ Fntes) 

Gatemys to CoAAect SpetUng, AyeA (Steck- Vaughn) 

Health ioA Happiness (Steck-Vaughn) 

Help YouAseli to JmpAove Youa Reading, Books 1 - 4 (ReadeAS Digest) 
JnteAestlng Places, U.S.A. (MllUken Pub.) 

JmpAove Youa Oivn Spelling, Johnson (McGaoiv^HIII) 

LeoAnlng AmeAlcan English, TayloA l^^cGAouf^Hlll) 

Lennes Essentials oi AAlthmetlc, Books 5 - S (Laldlaiv BAotheAs) 

The SUcAoscope l^Ulllken Pub.) 

ModeAn AAlthmetlc, Books 5, 6 (MllUken Pub.) 

Mott Basic Language Skills (Mott) 

HegAoes Who Helped Build Amealca, StAotton (Ginn Co.) 

OceanogAaphy (MllUken Pub.) 

Step Up Youa Reading PoiveA, Olsen, Books A - V (McGaoio-’HIH) 
Vocational English, Books 1, 2 (Globe) 

WAltlng by PatteAns (Knopi) 

You and YouA Job (SouthoesteAn Pub.) 
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HAWOUT mERULS 



1, PapeAback Boolu 

ChlZdAm oi Sandizz, Leioi6 
Coot Hand Lukg,, PcoAce 
Fait Saiz, SuAcUck and OJkeeleA 
In ifJhito, kmoAicXL, VixbzAman 
New (ulai/^ to GAexiteA l^oAd PoweA 
Nobodtj KnowA Uy Name,, Batdwin 
1001 Top Job-4 
Ptay it Coot 

R-tvcA-5 oi Stood, VeoAi oi VoAkne^6 ,Conot 
Roget*6 Tke^auAiu 

Six Hinute^ a Vay to PeA^zct Spettcng 

Spanish/ Bngtt&k VictionoAy 

The. Coot mnZd, lUUeA 

The, NiggeA Bibtt, dzCoy - 

Thz UndeAdog6, Azueta 

To Kitt a MockingbifiJ, Lee 

(Ocb^teA*6 New (iJoAtd VictionoAy 

2. PanphtetA 

A Con6umeA Guide, to U.S.P.A. SeAuiceA 
A Good Home, FoA VouA Famity 
Con&umeA Action and the, ifJoA on PooeAty 
ConAumeA JnioAmation 
JnveAtigate,, Stop, Look 
I'm Na, UoneyiMAe, 

Mait FAaud 

pAeAide,nt*A Committee on CotUumeA JnteAeAts 
PAoject UoneywiAe 
Stay in Sckoot 
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3. Uagazints 
Ebony 

El Ualc/Uado 

5qX 

Uie 

Look 

Redbook 

4. UiAceZCamoiu 

0 0 

Change oi ad(UeA6 ioW 

Comity mployment application io^tm 

Wen,- 0 nice ionm& 

Scnabble 6ets 

5. ?Ko^eA6ional Reading Matenial 

Adult Education Pn,ocedun,ei, Bengevin, IhofUiU, Smith (Seabu/iy) 

An Amenican Vilmma, UyJidal 

Adult Ba&ic Education {on, PeAional and Family Vevelopment, a cunniculm guide 
(National Univeuity Extension A66ociation} 

Bibliognaphy o{ Matenials {on. Adult Ba&ic Education Students (W.U.E.A.) 
Educational Technology {on. Adult BoAic Education (M.U.E.A. ) 

Cunniculum Guide to Adult Boiic Education (H.E.W,) 

The Medium it the Ma&6age, McLuhan 

The Moynihan Repont and the Politico o{ Contaoven^y 

Nei/o CaneeAi {on, the Poon,, Peanl and Rie66man (Fn,ee Pn,e66] 

Psychology o{ Adults, Lon,ge, McClusky, Jensen, Hollenbeck (Adult Education 
Association o{ the U.S.A. ) 

Repont o{ the National Advisory Commission on Civil Visondens 
Society and Education, Havighunst and Neuganten 
Taxonomy o{ Educational Objectives, Bloom (Vavid McKay) 

The Othen, Ameiica, Hanning ton (Macmillan) 
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COUhlSELJHG TEAM REPORT 



T. G. BACA, COUNSELOR 
VOLORES BARKLEV, COUNSELOR AJVE 

The CEP VuUnezJti vovie pKz-tz/>ted on June 27 and June 28, 1968. Vue to the 
6hc.^t tJune Ixi which to oKdoA testing mateUaU, we had to decide on an tfUtAu- 
ment that wouZd be app^op^ate and avaiZabte to thi& type o^ pKogKcun, The Wtde 
Range Achievement Tat (WRAT) , im6 selected to be odmtuUteAed. The b/RAT met 
the cfuteAta and wo6 avaiZabte heA.e Zn Lo6 Angete6. The WRAT Zi a 6tandoAdZzed 
tat, and ha been iound vatuabte Zn the iottoiUng oAea oi knowledge and 
pAactZcaZ apptZcatZon: 

1. the accu/LOtc dZagno6Z6 oi ^eadZng, 6peZZAjig, and a/itthmetcc dl&ab^LttLa; 

2. the deteAmZnatZon oi Zn^t/uxctZonat levels; 

3. the alignments oi students to ZnstmctZonal gfioup^ p/u>g/LaUng at 
6jmZloA fiota and than, tMaivi to iaten, ok hlowvi gKoup6 Zn keeping with 
Individual leoKnZng Kota ok needs. The tat 6coKa woie available by the 6ecvnd 
OK thlKd cZjousjs meeting oi each gKoup. Some students weKe pKe-tated at theiK 
ZnstKuctZonaZ site eZtheK becaae they weKe unable to come on the daZgnated 
date OK iaZled to be notliZed. A iew may have KaZsted the Idea oi taking a tat. 

COUNSELING 

Each Individual wa seen at leat twice. The Initial InteKvlew wa peK- 
ioKmed on the ilKSt two weeks at all iouK locations, Kotatlng sita and days In 
oKdeK to meet aU the pantlclpants . A iew students weKe missed dunlng those ilat 
two weeks becaae oi absence. Each student wa given the oppoKtunlty to see eltheK 
one oi the membcKS oi the counseling team, ok both li they chose to do so. 

On the InlXlal meeting, the counselee illled out a "New CoKecKS PoKtlclpant 
SuKvey Sheet". This suKvey called ioK natne oi counseloK, date, name oi counselee,- 
oddKas, InstKuctional site. Social SecuKlty numbcK, date oi bVUh, sex, moKltal 
stata, pKlmoKy language aed In student's home, employment, length oi employ- 
ment, gKade completed, Kace, high school gKaduate ok not, citczenshlp, numbeK In 
iamily. Income - Individual and iamlly, aslgnment In neiv coKeeKS and location oi 

that aslgment. 
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A second Jbhttt, "TAxUnee AttUuda Su/ivey" had tcoo poAt&, Question 

1 ivcU 06 feed du/Ung the ZiutCaZ intoAvim, que^tiotu 2 and 3 iveAc po6t“tn6tAactconaZ 
que&tioni . 

1. Vo you tfUnk you oAe goZng to tnipAove EngtUh and math 6kWU enough 
to h^tp you keep youA job? 

2. Vo you beZCeve you have tmpA.oved 60 tfiat you could nou) get a pefunanent 

job? 

3. Vo you think the imtAuctoAi a/ie: {yei ok no] 

a. pKompt 

b. couKteou6 

c. ivelZ pKepoKed 

d. undeutanding about ii^e 

e. motivating you to leoKn 
dKe^6ed pKopeKty 

g, patient. 

ThiKd, the coun6etcng team and each ijutKactional team lilted out a 
*'TKoinee Evaluation Sheet" on each student. The lolloping itm6 appeoAed: 
t. ability achievement; 

2. inteKest {attitude towoKd tKoining pKogKam); 

3. potetvUal loK impKovment. 

AppKO'cimately 70% o{ the coun6cling time tco6 <6pent on attitudinal type 
counseling, the KmaindeK ol the time uxi6 devoted to educational and vocational 
counseling. 

OBSERmiOfJ m Ef/ALUATm 

1. Counselees mnt a person loho is Keceptive to them, 6o that they can leel 
iKee to ask questions in KegaKd to theiK lutuae, past, job oppoKtunities , and 
educational oppoKtunities. 

2. The desiKe to be a Kesponsible peKSon in the comnunity. 

3. The sesiKe to be able to stoat iKom scKatch without leoK. 

4. The desiKe to be le^t alone and constantly haOKossed. 

5. They need to be Kespected. 

6. They must be able to give theiK side ol the stoKy at alt times. 

7. The desiKe to help otheKS. 



' 8, Tkz de^Vit to IcoAn, 

9, Tfie dt&tfLZ to lOoAk, 

10, The dz6tAe to m^k mtk a tom tijpz cla^6, 

11, The gxeat iol6li that people could undefutand them, 

12, They oAe wlZting to iight ^oK tnuth and honesty, 

13, TheVi uhdeAStanding of everyday problems, 

14, They icant to knoiv ii they a/ie doing what they an.e best qualified fo^. 

15, They want to know theVi capabilities fo-'t job entKy and education, 

16, They want job oAiented courses, 

17, They want mo^e classes with the team teaching approach, 

REcomBmTms 

1, Mo^e counseling time, 

2, Records: 

a, main £iJte - cent/ial off-tce 

b, copy of test data at location of instnaction 

c, copy of initial interview foAm at location 

d, combine {oAms when possible 

e, eliminate as much papea wo^k as possible, 

3, Counseling in depth, 

4, Vocational counseling 

a, use of Kesou/Lce people such as State Employment office. 

5, Use oi available agencies in community, 

6, The counseling aide is invaluable and should be continued, 

7, Use of achievement test with scoKe-eze, 

8, The attitudinal type counseling should be continued, 

9, Vahied ethnic backgrounds should be represented on the counseling team, 

10, Use of group counseling, 

11, Short guidance periods in the classroom with tioo-way communication and 
possible use oi resource person, 

12, Representative {rom a college to talk to those interested in college. 



T, J, BACA, COUNSELOR 
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Jn the beginning oi the PovoAty PAogKm, pcAhap6 a p^ogKom 6uch m the 
CEP Motivational paogAom 6honld have been one oi the iVut attempts to help 
the socially, cultu/Lolty, and educationally deprived. When I 6ee how much has 
been accomplished in 6ix to eight weeks oi counseling and team teaching oi 
basic educational subjects, it makes one wondea how much could have been 
accomplished in the past th/iee yeoAS, 

7 mast confess, when this pKognam was introduced to me, my thoughts were 
very negative coaside/Ung the time factor* J was 6o wrong. It has been heart” 
warming to ree 6o many adutts 6o eager to learn, to 6ee attitudinal changes, to 
ree restoration oi 6el{”Coniidence, dignity and new 6eli”images, At this time I 
wish to express my appreciation ior the opportunity and exposure to a program 6o 
needed in our communities, Jt has given me new hope and a desire to {urther my 
own education at this late time oi my Hie, 

There is a particular rtudent I would like to mention who has rhown 6uch 
determination to learn and a deiinite attitudinal change. This male rtudent is 
mty to mty-iive years oi age, separated irom his wiie, iather oi eight 
children, a lixth grade drop-out irom a southern rchool, was jobless and has a 
ielony record. What despair, as he ielt, ‘'What's the use". This has all been 
changed as his iirst step iorward was to iind a job with the New Careers program 
and now an opportunity to learn. It has been so reiwiding to see this man work 
so diligently ior knowledge. Perhaps he will never become an A-J student or 
receive a high school diploma but he has achieved something that is to important 
a place in society and a new identity, J'H never iorget the day he spoke to me 
with Sucfi humility and said, "TtUs is the iirst time in my Hie anyone has ever 
tried to teach me and I'm so grateiul". There are many more such persons who need 
to iind better jobs and a more meaningiul iuture and this program can oUer so 
much help and new hope. 



SUGGESTIONS 



1, More time ior coutueHng, 

2, An additional member oi the counseling team, eith a professional 
counselor or counseHng aide, 

5, Eliminate as much paper work as possible, 

4, More emphasis and time spent on conversation, spelHng, and vocabulary 



o 
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LRA LEARNING RESEARCH ASSOCIATES 
P. O. BOX 1062 

LOS ALTOS. CALIFORNIA 94022 



November 5th, 1968 



Mr. Edgar M. Easley, Director 
Adult Basic Education Programs 
C. L. A. Extension Division 
1100 South Grand Avenue 
Los Angeles, California 90015 

Dear Mr. Easley: 

Enclosed is the evaluation of the eight-week summer training program for 
Los Angeles County employees in the New Careers Motivational Training 
Project. 

The success of the program is thoroughly documented. The educational 
achievements; the growth in skills development; and the positive attitudinal 
attainments are a tribute to you and your staff. These achievements 
reflect the outstanding leadership necessary to conceptualize, develop, 
staff and operate such a project. 

The cooperation we received from you, from Howard N. Lindskoog, and 
from the other members of your staff, was greatly appreciated. Thank 
you very much. 



Sincerely yours. 
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CHAPTER - ONE 
THE NEW CAREERS PROGRAM 



In order to proceed with any analysis of the educational 
component of the "New Careers" program, it is necessary to have an 
understanding of the program's concepts. 




The "New Careers" Movement is boldly experi- 
menting in social planning. It aims at public institutions 
creating 500, 000 new jobs for the poor. The emerging sub- 
professional positions include educational, nurses, library, 
recreational, welfare, and police aides. These occupations , 
consist of sub-sections of work traditionally performed by 
professionals, for which full professional training is not 
necessary. The creation of these careers is intended to help 
meet the employment and educational needs of unskilled 
groups, to meet the manpower needs of social service 
occupations, and to improve understanding between profes- 
sionals and low-income clients. 



These concepts have been related to the program of the 
Los Angeles County Government: 



The Los Angeles County Government's New 
Careers component will provide 250 new career slots distri- 
buted throughout the following Departments: Community Services; 
Public Health; Public Social Services; Mental Health; Personnel; 
Probation; Sheriff; and Human Relations. Thirteen separate 
entry positions are offered. 



^ Roby. Pamela: The Educational Aide: A Study of an Emerging Occupation . 
An unpublished draft manuscript. 
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The County is now engaged in examining the minimum 
requirements for its sub-professional positions. Many County 
Departments feel the need to incorporate sub-professional positions 
in their current operations. Some jobs such as Welfare Assistant 
(Department of Public Social Services) — 27 positions; Community 
Worker (Department of Community Service) — 2 positions; and 
Probation Aide (Department of Probation) — 8 positions; have 
already been defined and included in the Salaiy Oi’dinance for those 
Departments. Further, it appears likely that a positive experience 
with this program will encourage the Department of Health to 
utilize this concept and reflect some new positions in their next 
' budget. These represent a commitment of County funds. With 
. added support, the County could institutionalize 300 New Career 
positions over the next two years. 

Many existing sub-professional jobs in the County 
currently require some college, and are not usually available to per- 
sons in the target populations. A successful New Careers experience 
may be used as the basis for permitting training and experience to 
be substituted on a year-for-year basis for college for the sub- 
professional positions. This would enable New Careerists to qualify 
for many existing County jobs as well as those which may be created 
as a result of this program. In addition, new career ladders could 
be developed so that a series of jobs could be incorporated into the 
County system for upward mobility purposes.^ 

The educational component of the C. E. P. New Careers Motivational 
Project initiated its program with seven general objectives: 

1. There should be a significant attitudinal change 
in the students regarding employment and the reasons for desiring 
gainful employment. Though they are employed at present, it 
will assist in developing in them the carry-through to develop a 
viable and long-goaled approach to employment. 

2. Increase in basic skills. This would be directed 
to materia^ that are job-oriented and have wider implications 
for use in reading, computational and spelling skills in the 
"New Careers" positions. 



2 



Memorandum in Project’s Handbook ascribed to Herb Kaplan of the 
Los Angeles County Government. 
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• page three 

3. There should be an increase in adjustment to 
the environmental setting of the agency. This would involve a 
great knowledge of the means by which agencies handle inter- 
personal differences and decision making. 

4. There should be an awareness of the higher 
career steps in the ’’New Careers Employment Ladder”. This 
would entail counseling so that the student would be aware of 
the promotional possibilities in linking the job advancement 
with educational levels being raised. 

5. There should be an increase in both oral and 
written communication skills. This should be done through 
developing both oral and written situations which will require 
the student to translate and communicate information in more 
than one semantic media to insure that the maximum of 
communication is achieved in their agency work. 

6. To develop within the students a knowledge of 
concomitant employment possibilities built upon the skills used 
in their agency work. This would be developed through looking 
at models (representational models) of employment and voca- 
tional structures to see what areas have specific sameness and 
likenesses. 

7. To develop in the students such other learnings 
as are necessary to branch into other subject areas of higher 
learning in the future. This would be done through showing 
models of activities that arise out of general higher education 
and how they are used to solve some of the more compj.ex prob- 
lems presented in ’’life-cycles”. ^ 

The^e objectives were also stated in programmatic terms: 

The C. E. P. New Careers Motivation project was 
designed to provide an 8-week basic educational experience for 
200 adults employed by the County of Los Angeles in a New Careers 
program funded by E. Y. O. A. 

The objectives of the program were to: 

1. assist the New Careerist in developing 

confidence in his ability to achieve in an academic 

setting; 

2e fill in the large gaps in his educational 

background; 
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? Easley, Edgar M. and Howard Lindskoog: The Objectives of the 
C. E. P. Motivational Program. 
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page four 

3. provide a general foundation which will enable 
the participant to ultimately attain his high school 
diploma, its equivalency, or go into advanced studies; 

4. assist the participants in bridging the gap between 
work and education by using material geared to the work 
setting. 

In developing the program plan, two goals were kept 

in mind: 

1) to provide for the greatest gain in student growth 
and learning possible; 

2) to develop a training model which could be picked 
up by adult education schools on a permanent basis. 

• In this evaluation, an attempt will be made to assess how well 

each of the seven general objectives were fulfilled. While sufficient hard 
data does not exist to accurately assess each of these items, selective 
subjective data does present some indicators which will be analyzed. 

In addition, sufficient hard data does exist to allow for an assessment 
of the program’s basic objectives. 

The evaluation will concern itself with specific objectives. The 
attendance records will be surveyed in order to ascertain if there are any 
discernable patterns of attendance which might be related to educational 
progress, teaching styles, outside influences,, or employment practices 
within particular departments. 

Educational achievement will be measured from the Wide Range 
Achievement Test (WRAT) which was administered at the start of the program 
and again at the close of the program. 



4 - 



Lindskoog, Howard N. : 



New Careers Motivation Project Report . 
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Altitudinal concepts will be studied from an analysis of the aug- 
mented® FIRO B examination, along with an analysis of case histories, inter- 
views, and subjective comments from staff personnel. Coordinated with this 
altitudinal analysis there will be reflections on attitudes from the basis of 
semantic profiles administered to the project staff members in relation to their 
teaching images and their students’ images. A Trainee Attitude Survey form 
will be reviewed along with the results from a team evaluation study. 



5 

The standard FIRO-B altitudinal survey was augmented with some twelve 
items concerned with racial attitudes. These were prepared by the 
UCLA Extension Division Staff. 






CHAPTER - TWO 



DATA ANALYSIS - ATTENDANCE 
Attendance for all four sites averaged a little under 75% (74.2) 

L 

for the total eight weeks. 



L. A. County Hospital 88*% 

Garfield C. Y. O. Location 77 

Compton Location 75 

U. C.L.A. Location 55 



♦Note “ Figures Rounded Off. 

It is difficult, however, to generalize from these figures because outside 
fac)ors played a significant role in reducing attendance during the final 
weeks of the program. 

The riots in the Watts section of Los Angeles had a direct 
affect on attendance at both the Compton and Garfield locations. At Compton, 
where identification and involvement with the disturbances was acute and in 
Garfield, where supervisors placed their personnel on an alert in order 
to have a full complement at all times, attendance was seriously curtailed. 

Prior to the riots, the average attendance at both Compton groups 
(i.e. , Monday/Wednesday, and Tuesday /Thursday) was 86%. During and 
after the riots the attendance dropped to 59%. While some attrition is 



expected towards the close of any educational program, it is reasonable to 
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assume that this dramatic decrease in attendance at Compton would not have 

I 

occurred had the situation in Watts not flared up. Thus, the average atten- 
dance for both Compton groups resulted in a 75. 95% which had a telling affect 

on the overall average for the program. 

Similarly, at Garfield, the attendance rate for both groups was 

80. 3% prior to the riots. During and after the riots the rate dropped to 61. 9%. 

» 

The pre- Watts Riots’ attendance for all four locations averaged 83.9% while the 

i 

post riots attendance averaged 68%. 

ATTENDANCE RATIOS - FOUR LOCATIONS 



SITE 


7/1-8/5 


8/6-8/22 


Compton. . . 


86.0%.. 


... 59.0% 


Hospital. . . 


85.9%.. 


... 81.2 


Garfield. . . 


80. 3%. . 


. .. 61.9 


U.C.L.A. 


75. 7%. . 


. .. 69.8 



Other factors also enter into the interpretation of attendance 
figures. Training at the Los Angeles County Hospital was at the work-site 
location. This proximity of the training area to the work-site may also have 

played a role in affecting attendance. 

In reviewing the personal interviews conducted by Melvin Davenport 
and in studying the reports from the Counselors, there is some indication 
that supervisorial attitudes may have affected attendance towards the termi- 
nation of the program. One of the participants at the Compton site indicated 
that he felt discouraged because of a statement alleged to have been made by 
a Department Supervisor to the effect that ’’the New Careers Program is not a 
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promise that Los Angeles County is guaranteeing jobs. ” Another Compton 
student expressed fear that when the program concluded there would be no 



opportunity for advancement. Another student was allegedly told that her 



present job (in the New Careers Program) was n^ a step on the Career 



Ladder. One of the students at the Los Angeles County Hospital expressed 
the opinion that if the training program were to be discontinued, her own 



chances of advancement with the County would be at a ’’dead-end". These 



factors may well have had an adverse affect on attendance during the duration 
of the program. 
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CHAPTER - THREE 

DATA ANALYSIS - EDUCATIONAL ACHIEVEMENT 



Over-all results from the Wide Range Achievement Tests 



,(WRAT) indicate the academic success of the program. On the pre-test the 
average grade level for the total program was 8. 2 and on the post- test it 
W£us 9. 9. This represents an increase of 1. 7 in grade level over an eight 



week period. 

The Garfield and Compton locations demonstrated the greatest growth 
in Achievement, with the Hospital and UCLA groups trailing by a full grade 



level. ’i 

i 

i 



WRAT SCORES 


PRE 


POST 


DIFFERENCE 


Garfield 


8.6 


11.0 


+2. 4 grade levels 


Compton 


8.3 


10.4 


+2.1 grade levels 


Hospital 


6.8 


8.1 


+1.3 grade levels 


U.C.L.A. 


9.1 


10.1 


+1. 0 grade levels 


READING SCORES 


PRE 


POST 


DIFFERENCE 


Garfield 


12.0 


14.8 


+2. 8 grade levels 


Compton 


11.0 


13.2 


+2.2 grade levels 


U.C.L.A. 


12.3 


13.5 


+1.2 grade levels 


Hospital 


9.1 


9.7 


+ . 6 grade levels 
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MATH I SCORES 


PRE 


POST 


DIFFERENCE 


Compton 


7.7 


12.1 


+4.4 grade levels 


Garfield 


7.4 


11.6 


+4.2 grade levels 


Hospital 


5.9 


9.0 


+3. 1 grade levels 


U.C.L.A. 


8.0 


10.8 


+2. 8 grade levels 


MATH II SCORES 


PRE 


POST 


DIFFERENCE 


Garfield 


6.4 


9.9 


+3.5 grade levels 


Compton 


6.3 


9.2 


+2. 9 grade levels 


Hospital 


5.4 


7.5 


+2. 1 grade levels 


U.C.L.A. 


6.9 


8.8 


+1. 9 grade levels 



The greatest over-all improvement was in Mathematics. On the 
Math I Test there was a 3. 625 grade level improvement, and on the Math II 
Test there was a 2. 6 grade level improvement. 



SUBJECT 


PRE 


POST 


DIFFERENCE 


Math I 


7.2 


10.8 


+3. 6 grade levels 


Math II 


6.2 


8.8 


+2. 6 grade levels 


Reading 


11.1 


12.8 


+1 . 7 grade levels 


felling 


8.1 


7.0 


-1.1 grade levels 



Spelling was the academic area which failed to improve. In all 
locations, there was negative achievement in spelling. The Hospital group 
had the smallest measurable negative achievement in spelling with the U. C. L. A. 
group having the most. 



SPELLING SCORES 

Hospital 

Compton 

Garfield 

U.C.L.A. 



PRE 


POST 


6.8 


6.1 


7.9 


6.9 


8.7 


7.6 


9.2 


7.4 



DIFFERENCE 
- . 7 grade levels 
-1.0 grade levels 
-1. 1 grade levels 
-1. 8 grade levels 



The over-all loss in spelling was 1. 15 grade levels. 

The spread of the scores on the WRAT indicate some of the 
teaching problems that must have developed because of the wide range in 



skill functioning levels. 
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WRAT OVER-ALL 


PRE 


POST 




SPREAD 


1.5 - 16.9 


2.2 - 19.5 


grade levels 


MEDIAN 


7.2 


9.3 


grade levels 


WRAT - READING 


PRE 


POST 




SPREAD 


2.2-16.2 2.4-19.5 


grade levels 


MEDIAN 


10.5 


13.8 


grade levels 


WRAT - MATH-I 


PRE 


POST 




SPREAD 


3.6-15.6 4.5-16.3 


grade levels 


MEDIAN 


6.5 


11.4 


grade levels 


WRAT - MATH-II 


PRE 


POST 




SPREAD 


2.3-13.8 3.4-18.3 


grade levels 


MEDIAN 


6.3 


8.5 


grade levels 


WRAT - SPELLING 


PRE 


POST 




SPREAD 


1.5-16.9 2.2-13.2 


grade levels 


MEDIAN 


8.2 


7.0 


grade levels 



CHAPTER - FOUR 



DATA ANALYSIS - ATTITUDINAL CONCEPTS 

Attitudinal concepts were reflected in a variety of ways. The 

o 

augmented FIRO-B attitudinal survey revealed interesting and perhaps signifi- 
cant self-concepts among the participants in the program. With the augmented 
section, a cursory look at racial and ethnic attitudes helped to provide additional 
relevance to the total program. 

Similarly the semantic profile administered to teachers, aides and 
tutors in relation to their teaching and their students was penetrating and 
helpful. In addition, the Trainee Attitude Survey and the Team Rating Scales 
were also of use. 

Perhaps the most significant data (because they gave rationale for 
the attitudes) were the selected interviews conducted by Mr. Melvin Davenport, 
and the Counselors’ reports. 

Little attitudinal change was observable from the FIRO-B. Certain 
answers to specific, items on the instrument received greater unanimity than 



others. These were: 
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1. 1 try to be with people. 

% 

(1) Usually * 

(4) Occasionally 



(2) Often 
(5) Rarely 



(3) Sometimes 
(6) Never 



23. 



Which seemed to contrast with: 

I like people to act friendly toward me. 



(1) Most people 
(4) A few people 



(2) Many people (3) Some people 
(5) One or two (6) Nobody 
people 



Item number two seems to contrast with items: six, ten, eleven, 
thirteen, and fifteen which are all in relative agreement: 



2. I let other people decide what to do. 



6 . 



^ 10 . 



11 . 



■V-. 



(1) Usually 
(4) Occasionally 



(2) Often 
(5) Rarely 



(3) Sometimes 
(6) Never 



I let other people strongly influence my actions. 

(2) Often 
(5) Rarely 

I let other people control my actions. 

(2) Often 
(5) Rarely 

I let other people strongly influence my actions. 



(1) Usually 
(4) Occasionally 



(1) Usually 
(4) Occasionally 



(3) Sometimes 
(6) Never 



(3) Sometimes 
(6) Never 



(1) Most people 
(4) A few people 



(2) Many people (3) Some people 
(5) One or two (6) Nobody 
people 



13. I let other people control my actions. 



(1) Most people 
(4) A few people 



(2) Many people (3) Some people 
(5) One or t\\'o (6) Nobody 

people 



15. I am easily led by people. 



(1) Most people 
(4) A few people 



(2) Many people (3) Some people 
(5) One or two (6) Nobody 
people 



® The underlined selection indicates those items on which there was general 
unanimity. Where two answers are underlined is an indication that the 
• respondees split evenly on these answers. 
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The augmented section of the FIROB contained questions designed 
to obtain information in regards to racial attitudes and attitudes towards ethnic 
and national groups. 

Of the races, I would rather be supervised by Black, Mexican- American, 
Italian, Oriental, White. 

The majority of those who answered this item deliverately wrote: 
"It doesn't matter" or words to this effect. 

Other items were: 

1. I try to have friends of all races. 

(1) Usually (2) Often (3) Sometimes 

(4) Occasionally (5) Rarely (6) Never 

6. I believe races should work together in harmony. 

(1) Usually (2) Often (3) Sometimes 

(4) Occasionally (5) Rarely (6) Never 

1. I try to accept supervision regardless as to the nationality of 
the supervisor. 



(1) 


Usually 


(2) Often 


(3) 


Sometimes 


(4) 


Occasionally 


(5) Rarely 


(6) 


Never 


I believe supervisors are fair. 






(1) 


Usually 


(2) Often 


(3) 


Sometimes 


(4) 


Occasionally 


(5) Rarely 


(6) 


Never 



Staff members were requested to respond to two semantic profile 
instruments which were designed to measure their attitudes towards their 
teaching and towards their students. The responses were by-and-large 
positive though some ambivalence was obvious. 

The profile rates from 1 to 7 with 4 being the middle rating. The 
students were judged by their teachers (by being given 4's) to be neither sharp 
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nor dull; honest nor dishonest; happy nor sad; rich nor poor; fast nor slow; 
sacred nor profane; fair nor unfair; calm nor agitated; and neither fresh nor 
stale. 

Their teaching they self-judged, by giving "4's”, to be neither 
peaceful nor ferocious; cruel nor kind; sacred nor profane. The following 
comparison between the way in which they judged their students and their 
teaching is of interest: 



SEMANTIC PROFILE RATING 



RATING 


MY STUDENTS 


MY TEACHING 


(7) 

Honest 


(1) 

Dishonest 


4 


Honest (7) 


Sharp 


Dull 


4 


Sharp (7) 


Happy 


Sad 


4 


Happy (7) 


Rich 


Poor 


4 


Rich (7) 


Fast 


Slow 


4 


Fast (7) 


Sacred • 


Profane 


4 


4 


Fair 


Unfair 


4 


Fair (7) 


Calm 


Agitated 


4 


Calm (7) 


Fresh 


Stale 


4 


Fresh (7) 


Peaceful 


Ferocious 


Peaceful (7) 


4 


Kind 


Cruel 


Kind (7) • 


4 



In more positive terms they rated their students and their 



teaching as follows: beautiful; clean; good; fragrant; brave; nice; sweet; hot; 



active; and valuable. 
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The Trainee Attitude Survey speaks for itself: 



1 . Do you think that you are going to improve in 
English and Mathematic skills which will help you 
in your job? 

2. Do you believe that you have improved enough 
so that you could get a permanent job? 



YES 

YES 



3. Do you think that the teachers are: 

a. Prompt? 

b. Courteous ? 

c. Well prepared in subject matter? 

d. Understanding about life ? 

e. Motivating you to learn? 

f. Dressed properly? 

g. Patient? 



YES 

YES 

YES 

YES 

YES 

YES 

YES 



There was almost total unanimity on the responses to all of the 



above questions from the Trainee Attitude Survey form. O Item number two. 
of those Interviewed felt that they had improved enough so that they could 



get a permanent job. On item number three "c", some 30% of those res- 
ponding felt that the teachers were not well prepared in the subject matter. 

Tn the area of team evaluation, the rating scale used was from 
one to nine with nine being the highest possible rating. The team comparison 
was averaged: 



Compton 

Garfield 

Hospital 

U.C.L.A 



8.055 

7.444 

7.388 

6.388 



Melvin Davenport of the U. C.L. A. Extension Division Staff 
conducted personal interviews with randomly selected trainees and also paid 
periodic visits to all of the training sites. While his reportage is naturally 
subjective, his comments must be recorded. 
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At the Garfield location, Davenport’s comments noted that the 
teachers appeared to be strong and that they were effective with the use of 
training aids. He noted that the team teaching concept was not being utilized 
and that the scheduling was controlled and formal. At the end of July, he 
noted that team teaching had not yet evolved at the center and that the ’’excep- 
tional students” (defined by Davenport as those not needing English or Mathe- 
matics) were being virtually ignored. 

In August, he noted that an attempt was being made to utilize 
innovative concepts including team teaching. As a result of these attempts, 
it appeared (to him) that a healthy rapport was being developed with the trainees. 
The trainees remarked that they thought their exposure to the team concept 
had been beneficial and they indicated a preference for team teaching over 
eithir traditional teaching or machine teaching. 

Of those interviewed at Garfield, all indicated a preference for 
team teaching. Several commented upon the effectiveness of the tutors and 
the Scheuer aides. They all indicated that the program ought to be continued 
and many expressed the opinion that the program was too short. Maiy indicated 
that communications might have been better . . . one thought the program was 
for High School diplomas. The majority of those interviewed felt that the 
program was relevant to the job and that the training received was beneficial. 

All seemed to feel that the field trip was both motivational and inspirational. 

At the Compton site, Davenport felt that there was a well-organized 
team concept which afforded maximum utilization of the team efforts. The 
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team established good rapport with the students So that the program was able to 
survive the trainees’ disapproval ot the ’’art teacher”. Davenport felt that the 
Scheuer aides were not too effective. 

In the beginning of the program, several of those interviewed 
expressed negative feelings about the program with statements like: ”I’ve 
heard that the New Careers Program is not a promise that Los Angeles County 
is guaranteeing jobs. ”... that the ’’New Careers Program will terminate in 
February of 1969, and then what? ? ?” .... . ”I have been told that my present 
job is not a step on the Career Ladder, so just what is the New Careers Program 
all about?” 

One of those interviewed indicated a preference for traditional 
teaching, but felt that the team approach provided excellent motivation. She also 
felt that her experiences in the New Careers Program would be ’’inspirational” 
to her children. Another interviewee felt that her job was only temporary as she 
had not been promoted in her ten months on the job. She felt that there was 
little potential for advancement in the New Careers Program. She felt that 
team teaching was too poorly organized and that she needed specific training 
more professionally oriented. 

Others interviewed expressed a decided preference for the team 
concept indicating'in their remarks that team teaching is both motivational and 
challenging; that it is more effectiv^e because it creates a mood of motivation 
and that it allows teachers, tutors and aides to be helpful, patient, considerate 






and flexible. 
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Davenport's view >t the U.C.L. A. team indicates that there was 
an informal atmosphere which should have been conducive to good learning; 
that there was good rapport with the students; and that the Scheuer aides were 
particularly strong. 

« 

All of the trainees interviewed were strongly supportive of the 



trainers. All expressed a desire to continue their education and almost 
all felt that it was directly relevant to their possibilities of retention and 
advancement in their particular job assignments. 

Supervisors of these trainees were interviewed and most noted 
definite improvement in language skills and attitudinal development. 

At the Los Angeles County Hospital location, Davenport noted 
that the total staff appeared strong. Team teaching was functioning in an ef- 
fective manner though some tight scheduling w^as evident. He was impressed 
with the maintenance of constant good rapport and morale within the group. 



Those interviewed at the Hospital location expressed a preference 
for the team approach. They all indicated that they felt that they were 
improving. Their supervisors felt much the same way. Some comments from 
the supervisors as recorded by Davenport: "the trainee is making tremendous 
progress in job skills and has changed from a timid shy person to an outgoing 
personality who appears to be motivated to improve through education"; 

" the trainee has a new attitude and has developed a high level 
of respect for her job responsibility. She now seeks assistance when necessary' ; 



and " the trainee has shown visible improvement in her job 



skills . . . especially English. " 










CHAPTER - FIVE 

THE NEW CAREERS TRAINING PROGRAM - AN ASSESSMENT 

• The pre-Watts’ riots’ attendance would seem to indicate that 

two diverse teaching styles were most effective. This data tends to be 
supported by the results of the WRAT, and by the attitudinal studies. 

Garfield and Compton maintained the highest consistent atten- 
dance records until August 6th. Their attendance dropped sharply with the 
• • 

onset of the disturbances in Watts and the restrictions placed upon the trainees 
by their supervisors. Both Garfield and Compton scored significantly higher 
on the WRAT than either the County Hospital group or the U. C. L. A. group. 

It is interesting to note that if points are arbitrarily assigned for 
each statistical factor involved in this evaluation, a relatively accurate 
assessment of the efficacy of each center seems to result. 

With four centers involved, a rating scale of 4, 3, 2, 1 can be 
established with 4 being the highest or best rating. The points are assigned 
to each center for each of the following items: 
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1) attendance for total program; 

2) attendance prior to the Watts' riots; 

3) improvement in total WRAT score; 

4) improvement in WRAT reading score; 

5) improvement in WRAT mathematics I score; 

6) improvement in WRAT mathematics II score; 

7) improvement in WRAT spelling score 

8) team evaluation ratings. 



LOCATION. . . Item 1) 



Compton 2 

Garfield 3 

Hospital 4 



. ....... X 



2) 3) 4) 5) 6) 7) 

4 3 3 4 3 3 

2 4 4 3 4 2 

3 2 1 2 2 4 

112 111 



8) TOTAL AVERAGE 

4 26 3.250 

3 25 3.125 

2 20 2.500 

1 9 1.125 



While the staffs of each center were formed as teams , they did not 
always function as teams. The composition of each team represented (as far as 
was possible) a wide range of age, race, and experience. Compton was an 
exception where the age factor of all of the team members was under thirty. 

\ Garfield was staffed by credentialled teachers with considerable 
professional expertise. Davenport's reportage seems to indicate that tradi- 
tional pedagogy prevailed. The success of the Garfield group would seem to 
indicate that adult students are sometimes so establishment-oriented towards 
education, that they can perform well under traditional institutionalized 
approaches. 

Compton, on the other hand, was staffed by relatively untrained 
teachers who were free to utilize team teaching; individualized instruction; 
and student- teaching-student concepts. In Compton, the tutor aides were 



7 

There was no improvement in the WRAT spelling scores. The highest point 
’rating was thus assigned to the group which suffered the least decline. 



page twentj'-two 



used as teachers. The Scheuer aid served as a tutor and more importantly 
as a link between the students and the team. 

The success of the Compton center would tend to confirm a basic 
premise of the program that the unstructured approach to adult education has 
validity. The Compton- Garfield experiences suggest that while the team 
teaching concept is valid, it needs acceptance from the student constituency. 
This often depends upon the attitude of the professional and para-professional 
personnel utilizing it as a means of instruction. The team teaching concept 
needs the enthusiastic support of the members of the team. 

The experience of all four groups seems to indicate that specific 
instructional materials are not critical to the success of the program. All 
groups made measurable progress. A wide range of instructional materials 
were ordered and the teams used those materials which they felt best suited 
their needs and the needs of their students. 

The trainees were well motivated at the beginning of the program. 
The ’’rumor mill”, unfortunately, had a deleterious affect on this motivation 
and enthusiasm. Rumors seemed to be prevalent in regards to the New 
Careers Program indicating that it would not be continued and that the 
training would not have immediate relevancy. This lack of knowledge about 
the program’s goals appears to have been furthered by some administrative 
supervisors and by a lack of an adequate communications program. 

The curriculum was oriented to the students’ life situations. This 
was obviously apparent in the analysis of the WRAT Spelling Scores. The 
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words demanded on the WRAT did not represent words that were relevant to 
the students* life situations and thus the students not only failed to improve 
but actually lost points in the post-Spelling test. It is fair to assume, however, 
that had the spelling test been concerned with words of immediate relevancy 
'to the students, a marked improvement would have been measured. 

Counseling appears to have been generally effective in meeting 
students' guidance needs. It might have been more effective if the counseling 
program had been more directly related to the family and home situation. It 
also could have been improved had there been better communication between 
the counseling staff and the county administrative staff. 

The data presented in the preceding chapters indicates the outstanding 
success of the program. In eight weeks the students went from an overall 
8.3^ade level average to a 10. 1 grade level average for a 1. 8 grade improve- 
ment. Positive attitudinal changes are recorded and life styles were obviously 
affected. These changes had (according to the supervisors interviewed) a 
direct beneficial effect on the employees skills and attitudes on the job. 



CHAPTER - SIX 



THE NEW CAREERS TRAINING PROGRAM - RECOMMENDATIONS 

/ 

The New Careers Motivational Training Program should be con- 

I* 

tinued. What began as an eight-week experimental program has demonstrated 
substantial and measurable success in developing attitudinal changes; career 
motivation; specific skill improvement; and meaningful and realistic life- 
styles. 

\ The operational conditions for program continuance have been well 

stated: 



1. Instructional Teams 

The instructional teams should continue to have a 
certificated teacher on each team. It appears that some teachers 
had difficulty in developing an unstructured approach, but the 
educational methodology possessed by them is invaluable. Care 
should be taken in selecting teachers who have had a history of 
teaching the disadvantaged. 

The system of including persons of many styles and 
backgrounds, both racial and social, should be continued. This 
will insure that the participants who are going into public service 
will have experience in dealing with such persons before going 
out into the field. 
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2 . 



Master Teaeher 



There must be the addition of a master teaeher to 
insure eontinuous in-serviee training for the personnel on the 
teaching teams. His function would be to provide continuing 
help and instruction to the teams to maximize the effectiveness of 
their teaching. Thus, he should be a person who has demon- 
strated skill in teaching adult basic education. 



3. Professional Up-Grading of the Teams 



While the in-service training program is valuable, 
it does not provide enough time or continuity for maximum 
benefit. Therefore, the teachers should be urged, if not re- 
quired, to take the University Extension courses in Methods 
^nd Materials of Adult Education, or other appropriate courses, 
the aides should enroll in classes that will lead toward a teaching 
or para-professional career. 



4. In-Take Classes 



Because this program allows for open enrollment, a 
need is seen for some type of in-take program for those students 
coming in after the classes begin. This would provide for pre- 
testing, orientation, and counseling of the student before assign- 
ment to class. As an alternative, one teacher in each team might 
be assigned as the in-take teacher. Each new student would re- 
main in the in-take class for one or two weeks before being 
assigned to the regular class. Pertinent information about the 
student would then be provided to the team to help them plan an 
instructional program individualized for each student. 



in. ROLE OF THE UNIVERSITY 



The program should be continued in some form 
through UCLA Extension, to insure a longer period of time 
for determining the efficacy of the program design. This 
should also be accompanied by a long-term evaluation to be 
done by a firm on a contractual basis. 



‘The educational research and development capability 
of the University assures the program of the following: 



1 ) 

2) 



3) 



an objective evaluation; 

dissemination of new educational techniques 

that might be developed; and 

efficient use of funds allotted to the program. 
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The research function of the University would particularly 

focus on: 

1) Methods of motivating adult basic education students; 

2) Teaching styles; and 

3) Efficiency of team teaching. 

There was not enough time in this summer program to adequately 
develop a research design to encompass all of these areas. 

IV. ADDITIONAL CONSIDERATIONS 

1. Development of a plan whereby advanced students 
in each class would be used as tutors for the less 
advanced students. 

2. Some direct contact and liaison between the 
administrative staff and agencies. 

3. The use of student- teachers as part of the 
instructional team. 

4. Use of the Graduate School of Education and graduate 
students in Adult Education for evaluation purposes. ® 

To re-activate the educational and training component of the 

New Careers Motivational Program, the following steps are recommended: 

1. There should be a pre-program total evaluation design which 

-would incorporate all of the objectives of the program and which would 

prepare for a minimum of a six-faceted evaluation procedure. These 

should include: 

a. an attitudinal evaluation; 

b. a job impact measurement; 

c. a community impact measurement; 

d. a project self-evaluation; 

e. an academic dr skill growth evaluation; and 

f. an on-going, in-service training and cross-project 
staff evaluation. 



® Easley, Edgar M. , A ’WHITE PAPER” ON THE CEP MOTIVATIONAL 

PROJECT, University of California Extension, Los Angeles, pp. 2-4 
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2. There should be a minimum of two weeks pre-program training 



(in contrast to the four days allotted to this summer project) which should 



be correlated to the total objectives of the program and not be concerned, with 



specific teaching techniques. Training in approaches would seem to be more 



essential. County administrative and supervisorial personnel should be 
required to attend this training along with counselors and program personnel. 



3. There should be a continuing in-service training program designed 



to meet the specific needs of the staff as they occur. This program should 
be an on-going training program which provides opportunities for up-grading 



instruction; for up-grading members of the team; and for providing a line of 



direct communication to administrative and supervisorial personnel in the county 



agencies. This training should provide upward mobility for team members. 

\ 4. 



The counseling program should be extended to reach the family 



and the home situation. To develop a successful New Careers Program, the 



family and home situation is too critical to be ignored. 



5. The counseling program should also be extended to reach super- 



visorial and administrative personnel in order to develop greater under- 



standing and coordination between the training and the job. The emphasis 



here should be on both skill and attitudinal development. 



6. There should be a continuation and expansion of the organic 



curriculum. 



a. The training staff should have even wider exposure to 



the range of materials that are available. 
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b. Greater emphasis should be placed on the need to relate the 
instruction to the life-styles of the trainees. 

c. Greater diversity in the make-up of the teams in order to 
replicate the essential component features of the student 
constituency. 

d. Continuation of the unstructured administrative and instructional 
aspects of the program. 

Emphasis cannot be redundant in stressing the importance of 
having all county employees be not only fully familiar with the New Careers 
Concepts but intensely imbued with the total programmatic concepts of the 
program if it is to have an effective and valid relationship to the job; to 
the career ladder; to the County; and to the community. 
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